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    Chapter 14   
 Heritage and Migration in Barcelona: 
Building Constructive Citizenship 

             Margarita     Díaz-Andreu    

           Heritage and National Diversity 

 Spain is a country in which several nationalisms are in competition. In response to 
an all-encompassing Spanish nationalism, Catalans, Basques, and Galicians are 
proclaiming their national uniqueness (Díaz-Andreu  1995 ). For two centuries, the 
work of archaeologists has provided data for the creation of the various national 
discourses. Nationalisms in Spain are mainly based on language, territory, a distinct 
historical development, and culture. These nationalisms are not exceptional, in the 
sense that they are not monolithic, unchanging discourses, as each of them contains 
competing views. In practice, national discourse changes continuously and needs to 
be constantly recreated (Díaz-Andreu  2012 ). 

 The strength of nationalism in Spain is not a thing of the past. A combination of 
historical claims and the current economic turmoil in Europe has led to nationalism 
gaining ground. People living in Spain are very aware of this and those of us living 
in Catalonia experience it daily. Examples of it are everywhere and are very easily 
found on days of special national importance, such as the National Day. In Catalonia 
this is celebrated on 11 September to commemorate the fall of Barcelona to the 
Bourbon King Philip V in 1714 and the loss of autonomy to Madrid. In the last few 
years this celebration has been able to gather large multitudes. I have personally 
experienced the 600,000 to one million people—depending on which source you 
believe—who gathered in Barcelona in 2012 and the 400-km-long (250 miles) 
human chain formed in 2013 by hundreds of thousands of Catalans holding hands 
to press for the freedom to vote on Catalonia’s independence. 
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 Archaeology has not remained untouched by this nationalist surge. I recently had 
two experiences that demonstrate how Catalan nationalism is permeating 
 archaeology. The recent reopening of the Born Market as a cultural center on the 
Diada (Catalan National Day) on 11 September 2013 allows visitors to see the 
excellently preserved remains of some of the streets of what was one of the city’s 
most important commercial areas in the early eighteenth century. The informative 
panels tell us not only about life in the city at that time but also about the battle that 
took place in Barcelona on 11 September 1714, one of the events that led the Catalan 
area to lose its autonomy in favor of a tightly controlled centralization in Madrid. In 
the center of the site is a huge board that reads “1714 × 2014 Viure Lliure” 
(1714 × 2014 [Let’s] Live Free; Fig.  14.1 ). The display is obviously not politically 

  Fig. 14.1    The born cultural center in September 2013 (photo by author)       
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neutral and so far I have not heard any critical analysis of archaeology’s role in this. 
My second experience also took place in a museum. During a guided tour last 
September of the new Iron Age Iberians exhibition at the Archaeological Museum 
of Catalonia, for practical reasons given its size the group was divided into two 
halves. I chose to alternate between both and the differences were clear in terms of 
the information they were given. One was told that the exhibition had been changed 
as the result of a perceived need to weed out fi nds from the rest of Spain to better 
show what was Catalan in the collection. The reason for the renovation given to the 
other group referred simply to a revamp of the exhibition. As a non-Catalan I felt 
more at ease participating in the second group.

   It would also be easy to demonstrate how Spanish centralist nationalism is 
growing and how regional feelings are also becoming entrenched. I have focused 
on Catalonia in general, and in Barcelona in particular, because it is the area I am 
currently living in and it is easier for me to present examples of my everyday expe-
riences. I have no doubt that I would encounter similar examples in museums in 
other parts of Spain and in Madrid itself, as the many cases published in the litera-
ture demonstrate (Díaz Santana  2002 ; Ruiz Zapatero  2006 ; García Sánchez  2009 ; 
Ruiz Zapatero  2009 ; Marín Suárez et al.  2012 ).  

    Migrants, Language, and Heritage 

 The recent use of archaeological remains to boost national and regional feeling 
seems to have been undertaken in ignorance of the changes that the Spanish popula-
tion in general, and the Catalan population in particular, are currently going through. 
I am referring to the massive arrival of migrants that has taken place in the last two 
decades. On 30 June 2013 the total number of offi cial foreign residents in Spain was 
over fi ve and a half million, out of a total population of forty-seven million. This 
represents almost 12 %, compared with 2000 when only around 2 % of the popula-
tion was of foreign origin. Migrants come mainly from fi ve countries: Romania, 
Morocco, Ecuador, Colombia, and the United Kingdom. Catalonia is the area of 
Spain with the most migrants: 1,261,416. Most of them are men between the ages 
of 16 and 64, while children make up 18.68 % (29.17 % among Moroccans) 
(Gobierno de España  2013 ). In Barcelona alone there are more than 500,000 non-
 EU migrants, of which more than a fi fth is from Morocco and less than a tenth each 
from Romania and Pakistan (IDESCAT  2013 ). 

 It would be unfair to say that Catalan nationalism is anti-immigrant, as its core 
element is language; as long as migrants speak Catalan, they are generally welcome. 
This was exemplifi ed in the most recent    Diada (i.e. the Diada on 11 September 
2013), when among the main events organized for the occasion was a choir of immi-
grants of various origins who sang several Catalan songs, including the Catalan 
national anthem—Els Segadors—on the steps of Girona cathedral. Given the impor-
tance of language, it is no surprise that learning Catalan has for many years been 
offi cially promoted through the  “linguistic normalization” scheme. Catalan lan-
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guage courses funded by the Catalan government are offered free of charge and in 
schools the main language is Catalan, with Spanish considered a second language. 
Migrants, therefore, have the means (although perhaps not the time) to learn the 
language if they so wish, and their children learn it at school. 

 There is a signifi cant difference between support given by the Catalan govern-
ment to the Catalan language and that given to other aspects of Catalan national-
ism, such as heritage. It is true that all children learn Catalan history at school but, 
to my surprise, at least in the case of those who join the system at secondary school 
level, it is one of the subjects they have most diffi culty with. This is what I was told 
in early October 2013 in a collective interview with a group of 14- to 16-year-old 
immigrant girls who had recently arrived in Catalonia and who were being given 
extracurricular support in the evenings at the Fundació Ateneu Sant Roc cultural 
center in Badalona, a town in the Barcelona urban area. The problem, they told me, 
is that they did not understand what it was all about. They considered math or biol-
ogy as easier subjects. Where history is concerned, they didn’t have a clue. This 
comment made me more aware than ever before of the cultural component in our 
history courses, even at school. I wonder whether schools are aware of this, as his-
tory is not seen as a subject that is likely to present any diffi culty for these newly 
arrived children.  

    Museums and the Recent Immigrant Population 

 Are immigrants interested in either Spanish or Catalan heritage in general, and spe-
cifi cally in archaeological heritage? No data have been offi cially gathered to be able 
to answer this question very precisely, but I was fortunate enough to obtain some 
fi gures from Museu d’Arqueologia de Catalunya—Olèrdola ( MAC-Olèrdola n.d. ). 
Offi cial data indicate that during the months of July and August 2013 there were 
1,897 visitors to the museum of which 69.5 % (1,318) were from Catalonia, 3.4 % 
(65) from the rest of Spain, and 27.10 % (514) from other parts of the world. Speaking 
from memory, Jordi Amorós, who works at the museum, explained that during those 
months at least two Moroccan families (about ten people) had visited the museum. 
One consisted of a husband and wife, three or four children, and a r elative. They 
were living in nearby Vilafranca and wanted to know something about the history of 
the area. The other family was a husband and wife who had migrated to France and 
their son, who was a university student in Casablanca, had read about the site, and 
spoke good Spanish. In addition, there had been about eight Latin American fami-
lies from Ecuador, Peru, and Colombia (between 15 and 20 individuals) living in 
nearby Penedès and Garraf counties, who also wanted to know about the history of 
the area. He also commented that some Argentineans and Uruguayans (about 8–10) 
living in Sitges come to the site as an activity to do when they receive visits from 
relatives or friends from their home countries, as they wish to show them the oldest 
archaeological remains in the area. This is also why German, French, Dutch, and 
British residents (about 20–25 in total) from the nearby area visit the museum. 
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He could only remember one visit by a pair of friends from Sub-Saharan Africa, 
migrants living in El Vallès county. No Chinese, Indian, or Pakistani migrants had 
visited the museum (Jordi Amorós and Nuria Molist Capella, September 2013, per-
sonal communication). 

 In addition to the voluntary visits to archaeological museums discussed above, 
there have been some projects that have included recently arrived immigrants in 
Catalonia. Among them I would like to describe two projects organized in Barcelona 
and Terrassa. 

    The Patrimonia’m Project 

 Museums do not usually take into account the social makeup of likely users when 
they organize activities. This is very clear with school activities, as an offer is made 
regardless of the type of children attending schools, on the understanding that teach-
ers will adapt the activity to the specifi c idiosyncrasies of the pupils. The 
Patrimonia’m project tried to break with this approach. Since 2005, the Museum for 
the History of Barcelona (MUHBA, Museu d’Història de Barcelona) has encour-
aged several schools located in its neighborhood, Barcelona’s old quarter (Ciutat 
Vella), to participate in a joint project specifi cally formulated for the children living 
in the area. This project was devised by Josep Liz, an educational assessor at the 
MUHBA, and Júlia Quintela, the director of the museum’s education department, 
who worked in conjunction with several teachers from a series of schools. 1  For sev-
eral years some of the associated activities were commissioned to the professional 
commercial heritage fi rm, KuanUm ( 2010 ), and others to Fragment Serveis 
Culturals (MUHBA  2013 ). The Patrimonia’m project is still running, although a 
reduction in funding has led to a fall in the number of associated activities. 

 Ciutat Vella has experienced a profound social transformation in the last 15 
years, as it has been one of the preferred areas for the new migrant communities, 
with a concentration as high as 10 % of the total migrant population of Barcelona in 
the years during which the project was running (Recio et al.  2007 ). This concentra-
tion had a repercussion on the schools, where a high percentage of children, up to 
80 % in some cases, were migrants of non-European origin, many of them still in 
the process of adapting to living in their new country. The project’s aim was to 
“improve social cohesion, communicating the city’s heritage, promoting the values 
of citizenship and establishing connections between historical monuments and local 
communities” (Garcés et al.  2009 ). 

 The experience of the Àngel Baixeras School was examined in an article jointly 
written by the teachers and the project coordinator (Garcés et al.  2009 ). The teachers 
explained that they had decided to take part because of the school’s location, to help 

1   The schools mentioned in the chapter are in the Ciutat Vella (Escola Àngel Baixeras) and Raval 
districts (Rubén Darío, Collaso i Gil, Pia Sant Antoni, Vedruna Àngels, and Institut Milà i 
Fontanals). In addition, other centrally located schools outside the core area were mentioned: the 
Escola Mestre Morera de Ciutat Meridiana and the Escola Parc de la Ciutadella. 
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the children understand the architectural remains that formed part of their daily expe-
rience. They also considered that an activity related to the Latin language and culture 
would help them understand Catalonia better and that some of them would be able to 
identify some of the Roman remains (for example, the public baths) as being similar 
to those they were familiar with in their countries of origin. The teachers also wanted 
the children to get to know their neighborhood better, as a way of boosting their 
sense of belonging and improving their knowledge of the city of Barcelona (Garcés 
et al.  2009 :127–128). The children acquired communication and artistic skills, 
learned to engage with digital information and orientation, and were encouraged to 
enhance their personal initiative in the social, cultural, and technological environ-
ment in which they lived. Finally, they also learned social competence and respect 
for the rights of other people and communities (Garcés et al.  2009 :128). There were 
seven didactic units with stimulating titles: “Our Friends, the Ancients”; “Our 
Neighbors, the Romans”; “Barcino”; “The Roman Wall”; “Roman Society”; “Modus 
Vivendi”; and “A Grosso Modo”. They were included in the offi cial curriculum for 
Year 6 (ages 11–12). The starting point for the activities was a tour of the museum, 
followed by weekly visits to particular Roman remains in the area. The schoolchil-
dren wrote about the activity and organized presentations and craft activities (Garcés 
et al.  2009 :131–134). The activities were adapted to the aim of enhancing oral com-
munication in the “Welcome Classroom” (Aula d’Acollida), the school group for 
children recently arrived in the country who lacked the language skills to follow 
lessons with the other children (Garcés et al.  2009 :135) (Fig.  14.2 ).

  Fig. 14.2       Party of the Roman Wall at the Patrimonia’m project (Garcés et al.  2009 : fi g. 1)       
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       Who is Behind the Image? 

 The Patrimonia’m project is not the only one in which recent immigrants were 
involved. Another activity including this section of the population was organized in 
Terrassa, a town about 30 km to the northwest of Barcelona. With a population of 
more than 200,000, Terrassa is the fourth largest city in Catalonia and has an impor-
tant industrial heritage, mainly due to the major textile industry that developed there 
in the nineteenth and early twentieth centuries. In recent times the social makeup of 
Terrassa has changed and today almost 50 % of the population is of Moroccan ori-
gin (IDESCAT  2012 ). 

 The activity “Who is behind the image?” was devised by Rahma Tayar Ahajtan 
and took place at the Museum of Science and Technology of Catalonia (mNACTEC, 
Museo de la Ciència i la Tècnica de Catalunya) in May 2013. It was linked to a 
portfolio she had to write for the practical work towards her college degree in 
Sociocultural Support Studies (Animació Sociocultural). Tayar’s practical work 
involved organizing an activity for 18- to 25-year-olds that managed to attract 
youngsters to the museum. She planned it as an open activity in which, after being 
given a few guidelines, the youngsters themselves decided how to implement it. To 
start with she approached a wide range of local associations, some related to  folklore 
activities, such as the Terrassa Castellers (Human Towers) and others linked by 
cultural affi nity (reading groups) or sports (skaters). Having come up against a total 
lack of interest on the part of these groups in participating in her proposed activity, 
the museum curator Joan Muñoz, one of Tayar’s practical work co-supervisors, 
 suggested that she could take advantage of her Moroccan background to approach 
the youth committee at the local mosque. The mosque committee representative 
for the youth group was consulted. After initial opposition due to the open nature of 
the activity, he fi nally agreed, but only on the condition that he supervised it. In the 
end he was happy enough after the fi rst day and did not return. The support of the 
mosque was essential for Rahma Tayar, as it enabled her to guarantee the minimum 
number of youths she needed to run the activity. Eventually, in addition to the 
youngsters from the mosque, three other youngsters from a non-recent migrant 
background participated. The number of females and males was balanced. Despite 
the fact that they were all from Terrassa, the composition of the group was so 
uncommon that the people working in the museum asked about the country the 
youngsters came from (Muñoz, 14 September 2013, personal communication). 

 The full program consisted of three sessions. Each session lasted about 2 h and 
all three took place on Saturdays during the month of May 2013. The fi rst day con-
sisted of taking a photograph and posting it on a Facebook page specially set up for 
the project. The participants had to do this without revealing their authorship. All 
the participants had to work out who had taken each photograph on the basis of the 
information they exchanged on the Facebook page. The experience of the fi rst 
encounter and the days that followed was such a success that participants obtained 
permission from the museum to organize a mid-afternoon brunch ( berenar ) during 
the second activity meeting. The second meeting consisted of getting to know the 
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museum’s exhibition better and continuing with the socialization activities. On the 
third and last day they discussed the experience and prizes were awarded. At the 
request of the participants, the 3-day experience ended with a party. The fi gures 
indicate the success of the activity: the number of participants went up from 26 to 
29 and then to 31    (Fig.  14.3 ).

   Rahma Tayar Ahajtan’s project achieved two goals that had never before been 
reached at the museum. It attracted a constituency that is largely in short supply in 
museum activities. On the one hand, it involved a large group of youngsters who 
actively engaged with the museum, and on the other, a large percentage of the group 
consisted of recent immigrants to the area, a sector of society that is also generally 
absent from museum activities. The activity had also managed to bring together 
local and recently migrated youngsters, the former expressing surprise at how well 
they all got on (Muñoz, 14 September 2013, personal communication) (Tayar 
Ahajtan  2013 ). Also, the head of the mosque’s youth committee indicated to Rahma 
Tayar the willingness of the group to participate in future activities, as he saw them 
as an opportunity for social integration into Catalan society (Tayar Ahajtan, October  
 2013 , personal communication   ). 

 Although this experience involved heritage, it was not directly archaeological 
heritage. However, its importance is clear. In fact, as Joan Muñoz explained to me, 
the success of the activity was not directly related to the museum content, but to the 

  Fig. 14.3    Photo taken during the “Who is behind the image” project at the mNACTEC (courtesy 
of Rahma Tayar Ahajtan)       
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opportunity given to the youngsters to build social relationships. The learning 
 process was a by-product of this social interaction and therefore archaeological 
museums could have equal success with such a scheme. Having recently moved to 
the Museum of Archaeology of Catalunya (MAC, Museu d’Arqueologia de 
Catalunya), he is planning to organize similar activities there.   

    What for? Who for? 

 In a recent paper, the archaeologist David Javaloyas argued the need for archaeol-
ogy to engage with the public (Javaloyas Molina  2011 ). However, this is easier said 
than done. One of the obvious ways to engage the public is to support the creation 
of memory (Wilson  2009 ), and the literature and examples this chapter show how 
easy this is in a nationalist context. However, how can archaeology create memory 
in the case of recent immigrants from distant places? This question is of pressing 
importance, given the massive change in the social makeup of many countries in the 
Western world. 

 Perhaps the answer lies in seeing history, and therefore archaeology, as a way of 
building constructive citizenship (cf. Copeland  2009 ).    In building constructive citi-
zenship the emphasis is on the community and the individual, rather than on a sense 
of belonging and obedience to rules. Citizens are active, participative individuals 
and knowledge is gained through an interactive process of interpretation. Heritage 
is community based, memory oriented, intercultural, multicultural, and fl exible. A 
museum with a constructivist approach emphasizes big concepts (chronology, 
change, evidence, and interpretation), rather than facts; it considers visitors as par-
ticipants and thinkers, rather than passive spectators, and encourages critical discus-
sion (Copeland  2009 : table 6). Visitors, in short, are allowed to construct their 
personal heritage, contributing their own experiences, while also learning about 
those of others. This, I would argue, may be an ideal way in which archaeology, in 
a nationalist context, can integrate a large amount of the population actually living 
in an area, who are actually there to stay and who will be the ancestors of future 
generations.     
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